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ABSTRACT 
 
Rohmad, Nur. 2018. An Error Analysis in Writing Descriptive Text Made by the 
Eighth Grade Students of MTs N Tinawas in the Academic Year 2017/2018. Thesis. 
English Education Department, Islamic Educational and Teacher Training Faculty. 
 
Counselor : Dr..Giyoto M. Hum 
Key Words : Error, Error Analysis, Descriptive Text, Writing 
 
This study was carried out to find out what the common errors made by the 
eighth grade students of MTs N Tinawas in academic years 2017/2018 and what 
causes of students’ error in descriptive text. This study is descriptive qualitative 
research. The researcher had chosen the eighth grade students of MTs N Tinawas in 
the academic year 2017/2018 and the subject were 25 students. The data were 
analyzed by using error analysis method. The error types were classified based on 
linguistic category, especially surface strategy taxonomy. The factors that influenced 
the errors were found out from the result of the interview.  
The result of this study showed that there were kinds of errors based on 
surface strategy taxonomy such as omission of subject, omission of to be in the simple 
present tense, omission of –s/-es in the verb form, omission of –s/-es in the plural 
form, addition of s/-es in the singular form, addition of to be in the simple present 
tense, addition of preposition, misformation, and misordering. According to the result 
of the study, the highest frequeny of error is mis-formation (33,33%). The lowest 
frequency of error is addition (11,11%). On the other hand the highest cause of error 
is carelessness (59,25%), while the cause of error is first language (5.7%).  
Some errors in the students paper assignments were due to several factors. 
Meanwhile, the dominant factor was the students’ lack understanding of English 
grammar. From the result above, the writer concludes that the students’ ability in 
writing was low. The students were still making a lot of grammatical errors that were 
mainly influenced by the students’ lack understanding of English grammar. The 
students’ used the Indonesian rules to arrange the sentence. They used the Indonesian 
pattern into English when they tanslate the sentence. 
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ABSTRAK 
 
Rohmad, Nur. 2018. An Error Analysis in Writing Descriptive Text Made by the 
Eighth Grade of Students of MTs N Tinawas in the Academic Year of 2017/2018. 
Skripsi. Pendidikan Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan. 
 
Counselor : Dr..Giyoto M. Hum 
Key Words : Error, Error Analysis, Descriptive Text, Writing 
 
Penelitian ini dilaksanakan untuk mengetahui kesalahan yang dibuat oleh 
siswa MTs N Tinawas tahun ajaran 2017/2018 dan penyebab kesalahan dalam 
membuat teks deskriptif. Penelitian ini menggunakan metode deskriptif kualitatif. 
Peneliti memilih kelas delapan MTs N Tinawas tahun ajaran 2017/2018 dan 
berjumlah 25 orang. Data dianalisa dengan menggunakan metode analisis kesalahan. 
Jenis-jenis kesalahan diklasifikasikan berdasarkan kategori kebahasaan yaitu strategi 
pendekatan taksonomi. Faktor yang mempengaruhi kesalahan dapat diketahui dari 
hasil wawancara. 
Hasil dari penelitian ini menunjukkan bahwa ada jenis-jenis kesalahan 
berdasarkan strategi pendekatan taksonomi seperti omission of subject, omission of to 
be in the simple present tense, omission of –s/-es in the verb form, omission of –s/-es 
in the plural form, addition of s/-es in the singular form, addition of to be in the 
simple present tense, addition of preposition, misformation, and misordering. Dari 
hasil penelitian, kesalahan tertinggi adalah misformation (33.33%). Kesalahan 
terkecil adalah addition (11.11%).  Disisi lain penyebab kesalahan tertinggi adalah 
karena carelessness (59.25%) sedangkan penyebab kesalahan terkecil adalah karena 
first language (6.17%). 
Beberapa kesalahan tugas dari siswa dipengaruhi oleh beberapa faktor. 
Sementara itu, kesalahan yang paling dominan karena kekurangan pemahaman tata 
bahasa. Dari hasil penelitian ini peneliti menyimpulkan bahwa kemampuan siswa 
dalam menulis masih lemah. Siswa masih membuat kesalahan penulisan tata bahasa 
karena dipengaruhi kekurangan pemahaman tentang tata bahasa. Siswa masih 
menggunakan aturan Bahasa Indonesia dalam merangkai kalimat. Siswa juga masih 
menggunkan pola Indonesia ke Inggris untuk menerjemahkan kalimat. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background of Study 
Education is necessity of people. One goal of education is to find new 
knowledge to become a smart people than before. People need knowledge to face 
the enforcement in globalitation era. One of the most important education is 
studying of languange. Language is a systematic means of conventionalized 
signs, sounds, gestures, or marks having understood meaning (Webster, 1828). 
Bell (1981: 19) defines language as form, sound and letter letter combination into 
largers units such as words and sentence which has meaning. With language we 
can share, interact information with other people about the future plans. Corder 
(1962: 20) stated that language is an object like a tool, when we can pick up, use 
for some purposes, and put down again. 
English Language has become International language. It is used in the 
world in business, politic, and education. By English, Indonesian can 
communicate and interact with foreign people easily. English is the subject of 
language which is used by people in some sectors and activities. It is used for 
people to obtain successful jobs, promotions, academic function and business 
interactions.  In Indonesia, English is taught as a foreign language. English had 
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been learnt by the students since they were in elementary school. The students 
generally found the problems about the first language (L1) and the second 
language (L2) in learning English. It indicated that there aredifferences between 
Indonesian grammar and English grammar. The differences about grammatical 
and pattern of the sentence. 
In learning teaching process, there are four types of text, such as: 
Speaking, Writing, Reading and Listening. Writing is one of four skills who 
learned by students. Harmer (1991: 16), listening and reading belong to receptive 
skill; meanwhile speaking and writing belong to productive skill. Writing skill is 
more difficult than others because any people cannot easily describe their idea in 
writing. Writing require some skills to be understood because the learner had 
some difficulties in writing such as to arrange sentence by sentence become a 
good paragraph. James A. W. H. and John E. Lincoln (1986) stated that writing, 
then is a way communication you must consciously learn. And part of make it 
hard to learn is that written words usually has to express your meaning in your 
absence have to speak all by themselves. The learner must understand the tenses. 
The learner must understand how to construct a good sentence through the 
coherren of the sentence and also the rules of the sentences and its grammar. That 
are the basic elements in mastering writing skills. Moreover the writing skill 
doesnot get spontantly but through long process to be a good written.  
 
 
3 
 
Related this case, writing skill is needed to develop students’ ability in 
order to create a good written. In learning process, to develop the students ability 
teacher uses an explaination about narrative, recount, descriptive text, etc. The 
purposes of its material of writing make the student understood the text and its 
goals, and try to write a good sentence correctly. Student can improve writing 
skill in grammatical aspect. Heaton (1975:138) stated that writing skills are 
complex and difficult to teach, requiring mastery not only grammatical and 
rhetorical devices but also conceptual and judgments elements. It means that the 
teacher must bring the skills of grammatical rule and other skill in the teaching of 
writing. In fact, the teacher finds the errors grammatical and sentences that made 
by students. In writing skills student should understand many aspects like 
vocabulary, grammatical, and structure of sentence. They must explain and 
describe their written easier to read and understand the reader. So, the students 
should construct relation along the paragraph. Harmer (1991: 31) stated that in 
activities writing students can express the opinion, ideas, fact and feeling  
through written. 
The writer concludes that grammatical rules still become the difficult 
problem for the students or learners in learning English, especially in writing 
skill. The students confuse how to construct good sentence, the choosen word 
and the tense used in sentence when the students want to start writing sentences 
or paragraph in English language. 
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The researcher emphasized this research in student’s competence in 
writing ability in descriptive text which is learnt in second grade of junior high 
school. Lincoln (1986: 86) stated that description reproduces the way things 
looks, smells, tastes, fells or sounds. It is used to create visual image of people, 
place, place even units of time days, times of day or a reason. And this kind of 
writing might tells about the traits or character or personality.  The purpose of 
descriptive text is to describe something about people, animals, place and things. 
The generic structure of descriptive text is orientation and re orientation. In 
descriptive learning process. The main ideas and the goals should be clearly. The 
sentence must be described clearly and must use a good word to arrange the 
sentences. In fact, writing descptive text is not easy skill, especially for second 
graduate students in junior high school.  
The students still find difficulties in writing English and they cannot write 
the sentences well. And this phenomenon is not rare, because it is natural. Error 
is something natural that will occur happen frequently. Dullay (1982:86) stated 
that errors are flawed side of learner speech of writing. Making errors is a part of 
leraning. This phenomenon happens to the second graduate students of MTs 
Negeri Tinawas. They still need knowledge about English even though they had 
studied English. Because this phenomenon showed that they are lack of 
understanding in English especially in writing sentences correctly. The students 
still construct English sentences by using Indonesian rules. Those conditions can 
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cause problems and errors as the result of the influences of the student’s mother 
tongue or native language. Ellis (1996: 22) stated that behaviorist learning theory 
predicts that transfer will take place from the first to the second language. 
Transfer will be negative when there is proactive inhibition. In this case errors 
will result. 
In descriptive writing, learner usually makes error. The student’s error 
can be described using different kinds of taxonomy, namely, linguistic category, 
surface strategy, comparative taxonomy, and communicative effect (Dulay 1982: 
146). The researcher intends to analyse the error using and surface strategy 
taxonomy. Error can be clasified into 4 types omission, addition, misinformation, 
and misordering. Omission is characterized by the absence of an item that must 
appear in a well-formed utterance. Addition is characterized by the presence of 
an item, which should otherwise not appear in a well-formed utterance. 
Misformation is characterized by the use of the wrong form of a structure or 
morpheme. Misordering is characterized by incorrect placement of a morpheme 
or a group of morphemes in an utterance.  
In the fact, the teacher found the errors sentences. In grammatical in 
omission, misinformation, addition, and misordering. The students got 
difficulties to differences between correct and wrong sentence. The students still 
construct English sentences by using Indonesian rules, for example: Me have 
book red in this example the students used me as the subject pronouns, actually 
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me is the object pronoun and book red is misorder words. The correct sentence is 
I have red book. Agus is man kind In the second sentence, the students make 
error in their sentence. The students misorder in word woman and beautiful. The 
correct contruction sentence is Agus is a kind man. Mother me is woman 
beautiful. This sentence has misselection pronoun in the sentence and misorder in 
word beuutiful and woman. The correct sentence is my mother is a beautiful 
mowan 
From the example of the first sentence above, the students do not write 
the necessary elements in their writing construction. From the phenomenon 
above researcher wants to research entitled “An Error Analysis In Writing 
Descriptive Text Made by the Eighth Grade Students of MTs Negeri Tinawas in 
Academic Years 2017/2018. 
B. Identification Problem 
The students thought that writing English is not easy, because they must 
arrange word by word, sentence by sentence, paragraph by paragraph to become 
good writing in the eighth grade students MTs N Tinawas in academic years 
2017/2018. 
1. The eighth grade students MTs N Tinawas in academic years 2017/2018 still 
make errors in their writing, especially the students who have a lot of ideas 
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but not have enough knowledge of language to express what they want to 
write. 
2. The eighth grade students MTs N Tinawas in academic years 2017/2018 do 
not mastering the grammar and vocabulary. 
3. The students still use Indonesian grammatical rules in writing. There are some 
errors in sentence in writing descriptive text made by the eighth grade 
students MTs N Tinawas in academic year 2017/2018. 
C. Limitation of the Study 
The students usually make errors in their writing, especially related to the 
grammatical sentence and structure construction. The limitation of study is 
concern in English grammatical. Researcher concerns on writing skill. The 
researcher will only take descriptive text. It is about grammar especially focus on 
components of surface strategy that divided into addition, omission, 
missinformation and  misordering. This study will focus on Eighth grade in MTs 
Negeri Tinawas 2017/2018 academic years. 
D. Formulation of the Problem 
Based on the background of study, the researcher formulates the problem 
statement as follows :  
1. What types of errors in writing descriptive text are made by the eighth grade 
students at MTs N Tinawas? 
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2. What is source error in writing descriptive text made by the eighth grade 
students MTs N Tinawas? 
E. Objectives of the Study 
Based on the problem statement, the objectives of the study in this 
research are:  
1. To identify the types of surface strategy errors in writing descriptive text 
made by the eighth grade students MTs N Tinawas in academic years 
2017/2018. 
2. To know causes of error in writing descriptive text made by the eighth grade 
students of MTs N Tinawas in academic years 2017/2018. 
F. The Benefit of the Study 
There are some expected significance that could be acquired from this 
study.  
1. Theoretical Significance  
a. This is hopefully to be contributed to the study of Applied Linguistics, 
especially in the fields of error analysis. 
b. This research can add information to the teacher about the error analysis, 
especially in type of error and the source of error. 
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2. Practical Significance 
a. This Research can give the teacher additional information in the error 
analysis that happen to the student and hopefully it can help the teacher to 
find the solution in correcting the error. 
b. This Research can help the other researcher to get some informations 
about error analysis, especially when they want to conduct the research 
further about error analysis. 
c. It also allows the teachers to make changes or improvements of the 
strategies on language teaching. 
G. The Definition of Key Term 
The research classifies the term of the study as follow: 
1. Error: Defines errors reflect the interlanguage competence of the learner as a 
noticeable deviation from the adult grammar of a native speaker. (Brown 
2007: 170) 
2. Error Analysis: Errors analysis the study and analysis of errors made by the 
second or foreign language learners. (Richards 1974: 1) 
3. Descriptive: Descriptive text is a text that gives the readers general 
information about appearance and characteristic of something and the aim of 
descriptive text is to describe a particular person or something. (Doddy, 2008: 
128) 
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4. Writing: Writing is a way of thinking and learning. It gives someone 
opportunities to explore his ideas and acquire information. Writing is also a 
technique for discovering whether his language is understandable or not. It 
makes unexpected connections among ideas and language. (Troika 2006 : 2) 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theorical Description 
1. Error 
a. Definition of Error 
Making errors in the process of acquiring language is unavoidable. 
Dulay, et.al. (1982: 138) stated learning and acquiring a language involves 
making mistakes and errors. There are some skills that should be well 
mastered by language learners and writing is considered to be the most 
difficult skill to ube acquired. 
In the term of errors there are some definitions that are given by 
linguists. Dulay,et.al. (1982) stated that error is a part of learning language. 
Meanwhile, Brown (2000) stated that error exists as the reflection of one’s 
language mastery. Errors will occur in second language learning because the 
learners have not internalized the grammar of the second language. It means, 
they arise out of lack of competence, therefore errors are systematic. People 
cannot learn language without first committing errors. 
Norrish (1983:7) states about the error that “Let us call a systematic 
deviation, when a learner has not learnt something and consistently „gets it 
wrong‟, it is an error”. Ellis (1994:51) also states that, errors occur because a 
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lack of knowledge and mistake occurs because the students fail to show their 
competence. 
From all definitions above, the researcher would like to define what 
error is. Error is part of learning as a the reflection of one’s language 
mastery.  
b. Error Analysis 
Second language learners generally make errors while learning 
process. Saville-Troike (2006: 38) stated that error analysis is the first 
approach to the study of Second Language Acquitition (SLA) which 
includes an internal focus on learners’ creative ability to construct language. 
Error are systematic, consistent, deviance which is characteristic of the 
learner’s linguistic system at a given stage of learning. 
Brown (2000: 1) stated that second language learning is not a set of 
easy steps that can be programmed in a quick do-it-yourself kit. It is because 
of learning as a second language is different from learning native language. 
In the process of learning, second language learners learn about new 
language system, words, pronunciation, or grammatical pattern.  
Brown (2007: 258) defines an error as a noticeable deviation from the 
adult grammar of native speaker, reflecting the interlanguage competence of 
the learners. Richards (1984: 2), a true error is markers of the learner’s 
transitional competence. It occurs because the target language is not native 
language of the learners. Meanwhile, Corder (1973: 268) stated that the 
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assumption underlying the description of error is evidence of a system in 
some other language. Furthermore, Ellis (1996: 53) stated that error analysis 
can be used to investigate the various processes that contribute to 
interlanguage development.  
From the definition above, it can be concluded that error analysis is 
the study or process of analysis based on errors made by second or foreign 
language learners which uses some analysis procedures to find a suitable and 
effective teaching-learning strategy in language development.  
c. Difference between Error and Mistake 
Corder (1987: 19) stated that errors were the result of interference in 
the learning of second language from the habit of the first language. 
Furthermore, Ellis (1996: 51) defines errors as a deviation from the norms of 
the target language. An error arises only when there was no intention to 
commit one (James 1998: 77). Brown (2007: 257) mistake refers to a 
performance error that is either a random guess or a “slip”, in that it is a 
failure to utilize a known system correctly. James (1998: 78) stated that if 
the learner is able to correct a fault in his or her output, it is assumed that the 
form he or she selected was not the one intended, and we shall say that the 
fault is a mistake. 
Ellis (1996: 51) a mistake occurs when the learners fail to perform 
their performance. Learners make a mistake when they cannot perform their 
knowledge. Furthermore, Corder (1987: 59) made a distinction between a 
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mistake and an error. Whereas a mistake is a random performance slip 
caused by fatigue, excitement, etc Learners cannot correct an error because it 
is a reflective product of their current stage on second language 
development, or underlying competence. 
In conclusion, there are several differences between errors and 
mistakes. Errors are produced by the learners who did not understand about 
the language. Learners who make errors cannot correct the errors by 
themselves. Meanwhile, mistakes are made by the learners (included native 
or foreign learners) who fail to perform their performance. Learners who 
make mistakes are able to recognize or correct their errors performance. 
d. Types of Error 
There are some experts that explain about types of error.  
Considering to Dulay, Burt, and Krashen in Fauziati (2004: 82-87), the 
most useful and commonly used as bases for the descriptive classification of 
errors are linguistics category, surface strategy, comparative taxonomy, and 
communicative taxonomy.  
1) Linguistics category  
Linguistic categories taxonomies classify errors according to either 
or both the language component or linguistic constituent. Language 
components include phonology, syntax, morphology, semantics and 
lexicon, and discourse.  
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2) Surface strategy  
Surface strategy includes errors of omission, addition, 
misformation, and misordering. Dubay, Burt, Krashen (1982: 154) stated 
that the surface strategy highlights the way surface structures are altered 
learners may misform items or misorder them.  
a) Omission  
Omission errors are characterized by the absence of an item that 
should be appear in a researcherll utterance. Example:  
*Dian Sastro Wardhoyo popular actress in Indonesia. The correct 
sentence is Dian Satro Wardhoyo is a popular actressin Indonesia. 
b) Addition  
Addition errors are the opposite of omission. It is characterized by 
the presence of an item which must not appear in a good form of 
utterance.  
Dulay at al. (1982) classified three types of addition errors; double 
markings, regularization, simple addition. 
 Double Marking 
Double marking happens when there is failure to delete 
certains items which are required in some linguistic 
construction, but not in other 
For instance: 
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I did not go (correct) 
I did not went (incorrect) 
 Regularization 
A rule typically applies to a class of main verbs or the 
class of nouns. As we know that English has both regular and 
irregular form and construction in language. Both regular and 
irregular form can be in the form of the verb and noun. For 
example: the verb eat does not become eated but it changes 
become ate, noun sheep is also sheep in the plural, not sheeps. 
 Dulay et al (1982: 157) explained that regularization 
errors that fall under the addition category are those in which a 
marker that is typically added to a linguistic item is 
erroneously added to exceptional items of the given class that 
do not take a marker. Therefore, these words such as deers, 
hitted and beated is become the example of regularization. 
 Simple Additon 
The characteristic of simple addition error is the 
characteristic which do not include in the two other error 
addition (double marking and regularization). Dulay et al. 
(1982: 158) stated that there is no particular fatures 
characterize simple addition error. 
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   Example: 
   The fishes does not live in the water (incorrect) 
   The Fish does not live in the water (correct) 
c) Misformation  
Misformation errors are the use of incorrect form of the morpheme 
or structure. In this case, the learners apply something that is incorrect.  
Misformation are divided into three types. They are regulazation, 
archi-form and alternating form. 
 Regularization Errors 
The regularization error is describes place of irregular 
one. The linguistic item misinformed which is found in the 
verbal production of child L2 learners, include reflexive 
pronoun, regular past and plural. 
For instance: 
Reflexive pronoun : his self (himself) 
Regular  : I falled (fell) 
Plural   : gooses (geese) 
     Childs (children) 
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 Archi-forms 
The selection of one member of a class of forms to 
represent others in the classis a common characteristic of all 
stages of second language acquisition. 
   For instance: 
   Give me that (correct)   That dog (correct) 
   Me Hungry (incorrect)  That dogs (incorrect) 
 Alternating Forms 
As the learners’ vocabulary and grammar grow, the use 
od archi-form often gives way to apparently fairly free 
alteration of various members pf a class with each other. 
For instance 
Those dog (incorrect)  I seen her yesterday (incorrect) 
Those dogs (correct)  I saw her yesterday (correct)  
d) Misordering 
Misordering error is the incorrect placement of a morpheme or 
a group of morphemes in a sentence or utterance. Example: *what you 
are doing? The sentence should be what are you doing? 
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3) Comparative taxonomy 
It is based on comparison between the structure of second 
language errors and certain other type of constructions. If researcher use 
comparative taxonomy to classify the error of Indonesian learners, 
researcher might compare the structure of the learners’ error reported for 
children acquiring English as the first language.  
4) Communicative effect taxonomy  
Communicative effect taxonomy classifies errors based on the 
perspective of their effect on the listener or the reader. It deals with 
distinguishing between errors that seen as cause of miscommunication 
and those that do not.(Dulay et al. 1982: 189). 
e. Causes of Error Analysis 
There are some experts  that explain  about  causes  and types  of error. 
Littlewood (1998: 23-28) the causes of error are: Overgeneralization, 
transfer, ambiguous source of many error and simplication by omission. 
1) Overgeneralization 
Generalization is, of course, a fundamental learning  strategy in 
all domains, not only in language. In order to make sense of our world, 
we allocate items to categories; on the basis of these categories, we 
construct ‘rules’ which predict how the different items will behave. 
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2) Transfer 
Transfer and overgeneralization are not distinct process. Indeed, 
they represent aspects of the same underlying learning strategy. In the 
case of transfer, the learners use their previous mother-tongue 
experiences as a means of organizing the second language data. 
3) Ambiguous source of many error 
There are many instances when it is not possible to decide 
whether overgeneralization or transfer is the cause of a specific error. 
Even some of the examples of overgeneralization discussed earlier could 
be reinterpreted as transfer. For example: Did it strike you to be funny? 
This is similarly ambiguous. 
4) Simplification by omission 
The order which learners create is not only simpler to manage. It 
is also more productive, because the categories and  rules can be used to 
create new utterance for expressing new meanings. Jurgen Meisel (1980) 
has used the term ‘elaborative simplification’ to describe this process, 
because it contributes  to the learner’s development of an underlying 
system. It is the result  of constructive hypotheses about second language 
and a sign of progression.  We  also  saw  this  in  connection  with  the    
child’s apparent regression, which was actually a progression, from    
went and come to goed and comed. 
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There is another form of simplification which seems to be less 
productive in this sense. This is the kind of simplification which we saw 
in children’s telegraphic speech. The omission of inflections and other 
morphemes seems to be due more to limitations on capacity than to the 
constructions of rules. 
Richards (1974: 174-181) stated that the cause of error are: 
1) Overgeneralization 
Overgeneralization covers instances where the learner creates a 
deviant structure on the basis of his experience of other structures in the 
target language. For example: he can sings, we are hope, it is occurs, he 
come from. 
2) Ignorance of rule restrictions 
Closely related to the generalization of deviant structures is 
failure to observe the restrictions of existing structures, that is, the 
application of rules to contexts where they do not apply. For example: 
the man who I saw him violates the limitation on subjects in structures 
with who. I made him to do it ignores restrictions on the distribution of 
make. 
3) Incomplete application of rules 
Under this category we may note the occurrence of structures 
whose deviancy represents the degree of development of the rules 
required to produce acceptable utterance. For example, across 
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background languages, systematic difficulty in the use of questions can 
be observed. 
4) False concept hypothesized 
In addition to the wide range of intralingual errors which have to  
do  with  faulty rule-learning at  various  levels,  there is  a class of 
developmental errors which derive from faulty comprehension of 
distinctions in the target language. These are sometimes due to poor 
gradation of teaching items. The form was, for example, may be 
interpreted as a marker of the past tense, giving one day it was happened 
and is may be understood to be corresponding marker of the present 
tense: he is speaks French. 
Meanwhile, Ellis (1994: 58) makes the differences cause of error into 
interference errors, intralingual errors, and developmental errors. 
1) Interference errors 
Interference errors occur as a result of the use of elements from 
one language while speaking another. They are divided into 
overextension of analogy, transfer of structure, and intralingual or 
interlingual errors. Overextension of analogy occurs when the learners 
misuse an item because it shares features with an item in the first 
language. Transfer of structure arises when the learners utilize some of 
the first language features rather than that of the target language. 
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Interlingual or intralingual errors arise when a particular distinction does 
not exist in the first language. 
2) Intralingual errors 
Intralingual errors reflect the general characteristics of learning 
rules. They divided into overgeneralization, ignorance of the rule 
restrictions, and incomplete application of rules. Overgeneralization 
arises when the learners create a deviant structure on the basis of other 
structures in place of target language structures. Ignorance of the rule 
restrictions involve the application of rules to contexts where they do not 
apply. Whereas, incomplete application of rules involve a failure to fully 
develop a structure. 
3) Developmental errors 
Developmental errors occur when the learner attempts to build  
up  hypotheses  about  the  target  language  on  the  basis  of limited 
experience. 
According to Norrish (1983: 21-27), there are three factors that canbe 
classified as the causes of errors. They are carelessness, first 
language interferences and translation. They are explained as follows. 
1) Carelessness 
This is often closely related to lack of motivation. Lack 
ofmotivation may be the result of the presentation style of the teacher, 
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which does not suit the students or maybe the materials are not 
interesting for the students (Norrish, 1983). 
2) First Language Interference 
First language interference is the result of language habits 
etablished in a native language of the student (Corder,1987; 
Norrish,1983). When the student uses English, he brings his native 
language habits into the target language being learned. 
3) Translation 
This is the most common source of errors made by 
students,translating word for word; especially idiomatic expression from 
thestudents‟ first language can produce errors of this type. This usually 
happens as the result of a situation when the learners are asked to 
communicate something but do not know the appropriate expressions 
or structures in the L2 (Norrish, 1983). 
f. Procedures of Error Analysis 
Ellis (1996: 15-18) says that the procedures of error analysis are: 
a. Collecting errors 
The researcher collect the data from the students to analyzed the 
descriptive text made by the students. 
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b. Identifying errors  
The second step in analyzing learner errors is to identify the 
errors. In identifying the errors researcher need to differentiate between 
errors and mistakes. Researcher also need to compare between the 
learner’s sentences with the correct sentences in the target language. For 
example:  
*A man and a little boy is watching television  
The correct answer should be: A man and a little boy are 
watching television  
By comparing the two sentences researcher know that the first 
sentence used ‘is’ and the correct sentence should use ‘are’.  
c. Classifying errors  
After identifying the errors, the next step is describing and 
classifying the errors. There are several ways to describe and classify 
errors. The first is classifying errors into grammatical categories. For 
example, error on the use of simple present tense. Another way is 
identifying the learners’ utterances from reconstructed target language 
utterances. Such as ‘omission’, ‘misformation’, and ‘misordering’. 
Classifying errors in these ways will help us to diagnose the learners 
learning problems.  
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d. Explaining errors  
The identification and description of errors are the bases to 
explain the cause of learners’ errors. Errors are “to large extent, 
systematic” and “to a certain extent, predictable”. Errors are not only 
systematic; many of them are universal. Of course not, not all errors are 
universal. Some errors are common only to learners who share the same 
mother tongue or whose mother tongues manifest the same linguistics 
property.  
e. Error evaluation  
The purpose of error analysis is to help learners learn a second 
language, so it will need errors evaluation. Errors can be known as 
global error. Global error violate the overall structure of a sentence. For 
example: 
“The policeman was in this corner whistle…” The example above is 
difficult to understand because the basic structure of the sentence is 
wrong. Other errors, known as local error, affect only a single 
constituent in sentence (for example, the verb) and are, perhaps, less 
likely to create any processing problems.  
2. Writing 
a. Definition of Writing 
Writing is one of the language skills beside listening, speaking, and 
reading. There are some opinions about writing, from general to specific. 
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Writing is more than a medium of communication. It is a way of 
remembering and a way of thinking well. Writing is also a way of finding out 
what we know and we need to learn. Writing is also a way of learning. 
(Raymond 1980: 2) 
Based on Oxford Dictionary writing is from word write and give add –
ing. Write means that produce something in written form so that people can 
read, perform or use it. 
There area several definitions of writing, they are: 
1) (a). The activity or occupation of writing, e.g. stories or article 
(b). Books, stories, articles 
(c). The literary style of such material 
2) written works, e.g. books or essays 
3) the general activity or skill of writing 
4) written or printed words 
5) they way in which person make letters when writing 
Based on the opinion above, it can be stated that writing skill is an 
ability to express an idea, opinion, feeling, or experience that somebody has 
heard in written form. It can begin from a simple piece of writing to a more 
advanced level.  
Troika (1987 : 2) stated that writing is a way of thinking and learning. 
It gives someone opportunities to explore his ideas and acquire information. 
Writing is also a technique for discovering whether his language is 
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understandable or not. It makes unexpected connections among ideas and 
language. Educated people, therefore, need to master good writing ability in 
order to express themselves well. The skill of writing is often considered to 
be reflecting the level of their education. It means that writing can help the 
students increase their vocabulary, improve their knowledge of grammar, 
develop their understanding of how ideas and opinions are expressed and 
how well their messages are understood by the reader. 
b. The Process of Writing 
According to Jeremi Harmer (1991: 4) the are four main elements in 
writing process. 
1) Planning. Experienced writers plan what they are going to write. 
2) Drafting. The first version of a piece of writing draft. 
3) Editing (reflecting and revising). Cutting, adding, moving parts of draft) 
4) Final Version.  
To be good in writing, it is necessary for the writer to master the writing 
components. There are several components or criteria which should be given 
careful attention in order to make a good composition in writing. The final 
product of writing should be good in content, organization, vocabulary or 
words choice, grammatical used, etc. Langan (2001), cited in Hendriawati, 
stated that there are four major processes of writing, they are: 
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1) Pre-Writing 
Pre-writing is a beginning process of writing. It helps the writer to 
handle his difficulty in the beginning of writing. There are five techniques 
of pre-writing that can help the writer to state and develop the ideas: 
a) Free-Writing 
In free-writing activity, the writer writes everything that he 
wants to write. He does not pay attention to the grammatical used, 
spelling, or punctuation. He lets the errors of his writing. He just 
explores the ideas that come to his mind. 
b) Questioning 
Asking WH-questions about subjects to generate ideas and 
details, for example “how can I deal with the problem?” 
c) Making a List 
This is also known as brainstorming which its purpose is to 
accumulate ideas. The writer collects the information from some 
references before he starts to write. 
d) Clustering 
This is also known as diagramming or mapping in which the 
writer classifies the ideas based on the topic. 
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e) Preparing a Scratch Outline 
Before writing, the writer makes a sequel of his writing that 
includes the first for pre-writing techniques. A scratch outline consists 
of the main idea and supporting ideas which is arranged in order. 
2) Writing a First Draft 
In this stage, the writer completes the first draft. For the professional 
writer, the first draft is just a beginning. It needs editing, rearranging, and 
organizing. This statement means that completing the first draft does not 
mean the writing has finished. The writer needs to move to the next stage 
in order to produce a good writing result. 
3) Revising Content 
Revising can be defined as improving the writing by making additions, 
deletions, substitutions, and rearrangements the phrases, sentences, or 
paragraphs. This statement means that after writing the first draft, the 
writer has to check it carefully. 
4) Editing 
Editing is the final activity to produce a good writing result. In this 
stage, the writer usually checks, edits, and corrects the errors in spelling, 
grammar using, punctuation, etc. Editing is necessary to be done to avoid 
misunderstanding between the writer and the readers 
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c. The Purposes of Writing 
The purposes of writing according to Mcmahan (1996: 8) are : 
1). To express the writer’s feeling 
The writers wants to express the feeling. Some writing is primarily 
expressive, allowing the writer to reveal feelings 
and opinions, usually recalling experience. Expressive writing often takes 
theform of personal essays, journal writing, diaries, poetry, fiction, or 
plays. Yetwriting may also be expressive to a lesser extent in business 
letter, report, or proposal, depending upon the rhetorical situation 
2). To entertain the readers 
Entertain does not necessarily make the readers laugh, but it at least 
engages their feelings in some way. Think what it‘s like to be a reader, 
you can be entertained by something very serious, even sad, as well as by 
something funny. Writing to entertain generally takes the form of so 
called imaginative writing or creative writing‘. Examples of imaginative 
writing are novels, stories, poems, song lyrics, plays, and screenplays. 
Something imaginative writing disguises itself as a true story for added 
effect. 
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3). To inform the readers 
Inform tells the reader about something. These kinds of writing 
can also be entertaining in the sense that they‘re good read. But 
entertaining the reader isnot their main purpose. 
4). To persuade the readers 
Persuative designed to argue a point and secure agreement, yet it is 
also informative. It includes advertisements, some newspapers and 
magazines articles, and some types of essay. This type of writing include 
your opinion, but as part of a logical case backed up with evidence, rather 
than just as an expression of your feelings. 
d. Forms of Writing 
Forms of writing are required for different purpose. In general, writing 
can be divided into five forms: narration, description, exposition, recount, and 
argumentative. 
1) Narration 
Narration or story telling is writing about a succession of events. 
(Heffernan and Lincolin 1986: 86). It deals with a problematic events 
which lead to a crisis or turning points of some kind, which in turn finds a 
resolution. Narration includes short story, novels and news story. 
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2) Description 
The purpose of description is to present the characteristics of 
object, persons, places, and sensations the learner‟s presents. The thing 
that the learner has to do in writing description is to show the readers, not 
to tell them. She has to try to make the readers see what she sees, smells or 
tastes what she smells or tastes. Description attempts to give feeling to the 
readers. The writing in this form should be written or described as really 
as possible: 
3) Exposition 
Exposition is writing with a referential aim. It seeks to explain 
someone or something in the world outside the writer. It is used in giving 
information, making explanation, and interpreting meanings. It includes 
editorial, essay, and informative and instructional material. 
A writer of exposition tries to explain the logical relationship 
between things that exist or can be proved to have existed. The basic 
logical relationships upon which expositions are based, refardless of how 
varied they appear, are very few, they are similarity, difference, and the 
relationsip of the part to the whole. 
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4) Recount 
Recount text is a piece of text that retells past events, usually in the 
order in which they occured. Its purpose is to provide the audience with a 
description of what ocuured and when it ocuured 
5) Argumentative 
Argumentation is used in persuading and convincing. It is closely 
related to exposition and is often found combined with it. Argumentation 
is used to make a case or to prove a statement or preposition. Study they 
are basically exposition, but they use argumentation. Moreover, 
argumentation advances a claim and then sets out to offer the 
very best proof to support the idea; it aims to convince the reader of 
something, to persuade the reader to adopt a point of view, or to stimulate 
him/her to take some kinds of action. 
3. Descriptive Text 
a. Definition of Descriptive Text 
Descriptive text is one kind of genre. There are some definitions of 
Descriptive Text. Gerot and Wignel (1994: 208) “a descriptive text is a text 
which has social function to describe a particular person, place or thing”. 
Descriptive text is a text which says what a person or a thing is like. Its 
purpose is to describe and to reveal a particular person, place or thing.  
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A descriptive text begins by identification then continued by 
descriptions. A descriptive text has generic structures, they are identification 
and description. Identicitaion identifies phenomenon to be described and 
description describes parts, qualities and characteristics of the person, place or 
thing that is described (Gerot and Wignel, 1994).  
From the definitions above, I can conclude that descriptive text is a 
kind of genre that describes about particular place, person or thing, which has 
generic structures, they are identification and descriptions. 
b. Social Function of Descriptive Text  
According to Gerot and Wignel (1994: 208),”The social function of 
descriptive text is to describe particular person, place or thing”. Describe 
means giving description about the person, place or thing. Description is 
about the appearance, qualities, etc. Then, particular means specific. 
Descriptive text focuses in specific object. 
c. Generic Structure of Descriptive Text 
The focus of the text is on sequences of descriptions. Based on Gerot 
and Wignel (1994) descriptive text is constructed of two components of 
generic structures. They are;  
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a) Identification  
Identification is the first generic structure of descriptive text. It 
provides a general introduction to the person, place or thing that is going 
to be described. In short, identification is called as general introduction of 
the person, place or thing. Identification provides general information 
about the perticular person, place or thing which is described. The 
example of identification:  
Identification : “Borobudur is Hindu - Budhist temple. It was built in 
the nineth century under Sailendra dynasty of ancient Mataram kingdom. 
Borobudur is located in Magelang, Central Java, Indonesia”.  
b) Descriptions  
Description is the second generic structure of Descriptive text. 
Description provides specific informations or descriptions about person, 
place or thing that is described. The Specific descriptions provides the 
description about the features, parts, qualities and characteristics of the 
person, place or thing that is described. The questions that can be used to 
help the readers determined the descriptionst of the text are: 
- What is the person/ place/ thing like?  
- What does the person/ place/ thing look like?  
- How is the person/ place/ thing?  
The example of descriptions:  
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Description 1  
Borobudur is researcherll-known all over the world. Its construction is 
influenced by the Gupta architecture of India. The temple is constructed 
on a hill 46 m high and consists of eight steps like stone terrace. The first 
five terraces are square and surrounded by walls adorned with Budist 
sculpture in bas-relief. The upper three are circular. Each of them is with a 
circle of bell shape-stupa. The entire adifice is crowned by a large stupa at 
the centre at the centre of the top circle. The way to the summit extends 
through some 4.8 km of passage and stairways.  
The following example is the generic structure of descriptive text. 
Identification  : Borobudur is Hindu - Budhist temple. It was build in 
the nineth century under Sailendra dynasty of ancient Mataram kingdom. 
Borobudur is located in Magelang, Central Java, Indonesia.  
Description 1 : Borobudur is well-known all over the world. Its 
construction is influenced by the Gupta architecture of India. The temple 
is constructed on a hill 46 m high and consists of eight steps like stone 
terrace. The first five terraces are square and surrounded by walls adorned 
with Budist sculpture in bas-relief. The upper three are circular. Each of 
them is with a circle of bell shape-stupa. The entire adifice is crowned by 
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a large stupa at the centre at the centre 15 of the top circle. The way to the 
summit extends through some 4.8 km of passage and starways.  
d. Lexicogrammatical Features of Descriptive Text 
According to Gerot and Wignel (1994) the significant 
Lexicogrammatical features of descriptive text are:  
1) Focus on specific participants.  
2) Use of attributive and identifying processes.  
3) Frequent use of Epithets and Classifies in Nominal groups.  
4) Use of Simple Present Tense.  
A Descriptive text concerns to the series of descriptions. It requires 
some descriptions that are specifically describe the particular person, place or 
thing. It means the sentences of the paragraph should describe the person, 
place or thing on the parts, qualities or the characteristics. Descriptive texts 
are opened by an identification then lead to the descriptions. Descriptive texts 
are describing something in specific. It focuses on the specific participants 
such as specific or particular person, place or thing. The Tense type and the 
verbs that are used in Descriptive text typically in the present tense. 
Descriptive text uses attributive and identifying process. 
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e. Language Features in Descriptive Text 
The use of simple present tense in descriptive text provides the 
language features of the text. According to Garegani (2012: 12), the 
descriptive text’s language features describe, define, and categorize 
information. Those language features are:  
1) is/are –to define and clarify (Lions are carnivores)  
2) has/have –to describe attributes (Lions have mane)  
3) action verbs –to describe behavior (Lions sleep during the day)  
4) can + verb –to describe abilities (Lions can roar loudly)  
5) adjectives –to add description to attribute (Lions have sharp claws)  
6) adverbs –to describe manner (Lions quietly stalk their prey)  
The language features will help the writer to make sure whether his 
sentences in descriptive text tell the reader about what…….is/has/does/is like? 
B. The Previous Related Study 
In this study, the researcher takes some previous study in order to get the 
significant development and improvement done by other researcher. There has 
been several researchers conducted a research. 
The first previous research was done by Edy Wijanarko (2016) entitled 
“Descriptive Analysis of Errors on Writing Descriptive Text Based on surface 
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strategy Taxonomy Made by The Tenth Grade Students of Man Boyolali in the 
Academic Year of  2015/2016.” In his research the researcher used the descriptive 
qualitative method. The researcher used task and interview to gather the data. 
The researcher analyzed using surface strategy taxonomy to classify the types of 
errors. The research subject in his stydy was carried out in MAN 1 Boyolali. The 
researcher took the tenth grade students of Senior High School. 
The second previous research  was done by Effendy (UMS. 2014) by the 
entitled “An Error Analysis in Writing Descriptive Text Made by 8th Grade 
Students of SMP Al-Islam Kartasura in 2013/2014 Academic Year.” In his 
research, the researcher used descriptive qualitative research, because the 
researcher purposes to describe the errors made by eighth grade students of SMP 
Al-Islam Kartasura in writing descriptive text based on surface taxonomy 
strategy and linguistic category taxonomy, to describe the frequency of errors 
and to explain the dominant type of error made by the students. The data are in 
the form of erroneous sentences and paragraph made by the students. There are 
32 compositions of descriptive text that made by the students. The data sources 
are the composition written production by eighth grade students of SMP AL-
Islam Kartasura in 2013/2014 academic year. The researcher used elicitation 
method in his research. There are some steps, such as: the writer collected the 
data in the form of erroneous sentences and paragraph from the composition of 
descriptive text that made by eighth grade students of SMP AL-Islam Kartasura.  
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The third is a thesis written by Laela Hayati Rohmah (IAIN 2016).In his 
thesis entitled An Error Analysis of Using Sinple Present Tense in Descriptive 
text Written by the Tenth Grade Students of MAN 1 Surakarta Academic Year 
2015/2016. She reveals there are different kinds of errors from grammatical 
errors into errors in omission, addition, misformation and  misordering.. A total 
of grammatical errors were found. The results show that the most common 
grammatical errors are as follows: omission 99 errors, addition 25 errors, 
misformation  81 errors,  and misordering 24 errors.  
The fourth research is written by Siti Hikmah (IAIN 2017) In his thesis 
entitled Spelling Error Analysis in Students’ Writing at Tenth Grade In Man 1 
Boyolali in the Academic Year of 2016/2017. The finding of the research 
indicates that errors from the element of misinformation due to regularizations 
are the most frequent errors made by the students. The data show that almost 96 
% of the students committed such errors related to the use of the simple present 
tense and. From the above study, he knows that the students still do not master 
good grammar,especial in terms of: subject-verb agreement, tenses, vocabularies 
and parts of speech. Some factors are known to contribute to the errors 
committed by the students such as: the influence of mother tongue, lack of 
knowledge and competence in English grammar, the influence of “loan words”, 
the inherent difficulties of learning English, overgeneralization and  lack 
exposure to the English language. 
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In this study had similarities and differences from the researches above. 
The similarities are the researches wanted to do the research which focused on 
writing errors and also the researcher conducted same research about error 
analysis. Beside that the researchers used instrument a text to collect the data. 
Meanwhile there was difference of this research with the previous research. In 
first previous study, the differences is the subject. The subject of the research 
above in Tenth grade students of  MAN Boyolali. But the subject of  this 
research in this research is the eighth grade of MTs N Tinawas. In second 
previous study, the differences is the identifying the data. The research above 
used Linguistic category and surface taxonomy strategy. But in this research used 
only surface taxonomy strategy. Beside that the subject is different too. The 
subject research above is the eighth grade students of SMP Al-Islam Surakarta. 
Meanwhile the subject of this research is the eighth grade students of MTs N 
Tinawas.  
The differences of this research with the third previous study is the 
matery of the research. The previous study find the errors focused on simple 
present tense. But in this research find the error focused on the descriptive text 
generally. The subject of the previous study is in tenth grade but in this research 
is in the eigth grade students. From the fourth previous study the differences is 
the matery and the subject too. The previous study focused on recount text and 
the subject is in the tenth grade students in MAN 1 Boyolali. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
The writer used descriptive qualitative research. Qualitative research is a 
research studies that investigate the quality of relationships, activities, situations, 
or materials are frequently referred to a quality research (Frankael, 2011: 28).  
Rossman and Rallis (2012: 4) stated that in doing qualitative research, the 
researcher seek answer to their questions in the real world. In this research, the 
researcher is the main instrument in doing the research. A qualitative research is 
a type of research which does not include any calculation or enumeration. 
Therefore, the data concerned appear in words rather than in numbers. The 
descriptive function of research is heavily dependent on instrumentation for 
measurement and observation (Borg & Gall, 1989: 98). Qualitative data is a 
source of extensive descriptions and grounded sturdy as well as contains an 
explanation of the processes that occur within a certain scope. (Miles and 
Hubberman, 1980: 1). Moleong (2002: 6) the data of qualitative method are 
collected in the form of words, picture, and non-numerical oriented. It is 
associated with generating and developing an understanding. In this study, the 
researcher used a case study to do the research and researcher employed 
descriptive analysis to deliver the result of research. There are several procedures 
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in conducting error analysis and researcher chooses the procedure of error 
analysis based on Ellis. Researcher classified the students’ errors in writing 
descriptive text used Dulay’s classification of errors, and then researcher 
analyzed the errors to find the sources of students’ errors and using Brown’s 
theory to reveal them. After that researcher calculated the data to get the result of 
total errors and then researcher interpreted the data descriptively. Finally, 
researcher could have a conclusion based on the result of students’ total errors. 
B. The Setting of the Study  
1. Research Place 
The research was conducted in MTs N Tinawas which located on Jl 
Ketitang Nogosari Boyolali Central Java. The web is 
www.mtsntinawasnogosariboyolali.mysch.id. The phone number is 
0857716387. 
2. Research Time 
The period of the research was done from July 2017 until march 2018. 
It is included the finishing of the licensed research, conducting the research, 
taking documentation, analysing and classifying the document and doing the 
final research.  
C. The Subject of The Study 
“Subject of research is the process of selecting a number of individuals 
for a study such as a way the individual represent the large group from they were 
selected” (Nasution, 1991:119). The subject in this research is the second grade 
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students of MTs N Tinawas. The second grade students are divided into seven 
classes A, B, C, D, E, F, G and. The class id VIII-A. There are 25 students who 
took part in the research. 
D. The Technique of Collecting Data 
1. Document Study 
Arikunto (1998: 135) stated that, “In the execution of the 
documentation methods, researcher investigating the written items such as 
books, magazines, documents, regulations, meeting minutes, diaries, etc”. 
This instrument is used by the researcher to get information about the total 
students, the list of students’ name, the list of teachers’ name, and the text 
when the students test. The researcher got the data from English teacher. The 
researcher collected the document worksheet’s students to analyse the writing 
errors in descriptive text made by the students. The researcher used 
documentation to strength and give evidence in writing descriptive text made 
by the eighth grade students of MTs N Tinawas in academic years 2017/2018. 
2. Interview 
Interview is also used by the researcher to collect the data.It is aimed 
to cross check between the data obtained from document and information that 
the researcher got. In other hand, the researcher wants to elicit information 
aboutthe reasons the source of error and to get more details information. 
Interview is a meeting of two people to exchange information and ideas 
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trough questions and answers that can be constructed in a particular topic 
(Sugiyono, 2012: 212). 
Bungin (2009: 108) reveals that interview is the purpose of obtaining 
information for research purpose by way of question and answer with a face 
between the interviewer and the interviewee or informants with or without 
interview guide.Interview was carried out informally, to make both the 
researcher and the teacher comfort with the atmosphere of interview. 
Therefore, it was more likely a common conversation rather than 
interview.The researcher had got permission from the teacher to do interview, 
so it did not disturb her activities. 
The contents of the interview were on the subject which related with 
the researcher analysis. The researcher asked about the teacher experiences in 
teaching the students, what language did the teacher use during learning 
process, and the other supporting questions related the thesis. The researcher 
asked to the students what the difficulties in writing. Then,important things 
got from the interviews are written on some notes. 
E. The Technique of Analyzing The Data 
Data analysis is the process of systematically searching and compiling the 
data which obtained from observation, interview, field notes and other material, 
so, it can be understood easily, and its findings can inform others. In analyzing 
data, after the researcher collected the data, the researcher used descriptive 
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qualitative research. As using this technique, the researcher collected the data, 
arranged the data and presented of the data. The qualitative method is kind of 
research without using any calculation or statistic procedure. 
The technique used to describe the errors made by the eighth grade 
students at MTs N Tinawas. Based on procedures of errors analysis by corder in 
Ellis (1994: 48), there are several steps in error analysis. 
1. Collecting data 
 In this research, the researcher meet the English teacher to get the 
student’s worksheet in writing descriptive text made by the students.  
2. Identifying errors 
 In this step, the researcher identifies to find out the errors by 
underlying the errors based on surface strategy taxonomy in each tenses in 
writing descriptive text made by the students. 
3. Classification Errors 
 The researcher classified the errors in writing descriptive text made by 
the students into type based on surface strategy taxonomy, the teory of 
Dulay, Burt and Krashen (1982: 154). They are: 
a) Errors of omission 
b) Errors of addition 
c) Errors of misformation 
d) Errors of misordering 
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F. Explaining the errors 
The researcher explained and analyzed the student’s error in writing 
descriptive text made by the students. In result the researcher found some types 
of errors in writing text especially in descriptive text. 
G. Evaluating errors 
The researcher evaluated the error and then calculated the student’s error 
in writing descriptive text made. The percentage of error made the students, the 
formula that is used to count the frequency of error is as follow (Sudijono, 2007: 
43) 
  E =    x 100% 
  E : Error percentage 
  f  : Frequency of errors 
  N  : Number of case 
  The last, researcher analyzed the causes student’s error in writing descriptive 
text made by the students and gave the conclusion. 
H. The Trustworthiness of the Data  
 Trustworthiness of data provides the researcher with the real research 
finding on students’ English program at the eighth grade of MTs N tinawas. The 
researcher used triangulation techniques. Based on Sugiyono, 2015: 372 stated 
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that triangulation is qualitative cross-validation. It assesses the sufficiency of the 
data according to the convergence of multiple data sources or multiple data 
collection procedures.  
 Hales, (2010: 14) identified four basic types of triangulation. They are 
data triangulation, investigator triangulation, theory triangulation and 
methodological triangulation.  
1. Data Triangulation 
The use of variety data sources including time, space, and persons in a 
research. Data triangulation is the process rechecked and compared 
information by researcher which obtained in different source. For instance, it 
has done by comparing observation data with interview data result, comparing 
what the informant said, and comparing circumstance and perspective of 
different people toward the similar event. 
2. Investigator Triangulation 
The ability to confirm findings across investigators without prior 
discussion or collaboration between them can significantly enhance the 
credibility of findings. Investigator triangulation is particularly important for 
decreasing bias in gathering, reporting and analyzing the data. 
3. Theory Triangulation 
Theory triangulation is the use of multiple theories when examining a 
situation or phenomenon. The idea is to look at a situation/ phenomenon from 
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different perspectives, through different lenses, with different questions in 
mind. The different theories do not have to be similar or compatible, in fact 
the more divergent they are, more likely they are to identify different issues or 
concerns. 
4. Methodological Triangulation 
Methodological triangulation is the use of multiple methods to conduct 
a situation or phenomenon. The intention is to decrease the deficiencies and 
biases that come from any single method. This type of triangulation is very 
similar to the mixed method approaches used in social science research, where 
the results from one method are used to enhance, augment and clarify the 
results of another. 
Based on the types of triangulation above, the researcher used source 
of investigator triangulation to recheck the data. After the researcher collected 
the data from documentation of writing, the data  was delivered to the prove 
investigator to gain the trust of the data. The data findings were consulted and 
discussed with the English lecturer of IAIN Surakarta Mr. Sabariyanto, M.Pd 
as a interrater. The lecturer observed and re-checked  the data that had  been 
analyzed by the researcher. The researcher got suggestion related to the data 
findings. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
In this chapter, the researcher discusses about the description of error in 
writing descriptive text made by the eighth grade students of MTs N Tinawas in 
academic years 2017/2018. The researcher analyses 25 data about descriptive 
text related to the research question. The research questions are about types of 
error and causes of error. Types of error are analyzed using Dulay’s Theory 
which consists of four types of error. They are addition, omission, misformation 
and misordering. The causes of error are analyzed using Norrish’s Theory. The 
procedures of the error are divided into collecting of the data, identifying, 
classifying, explaining and calculating or evaluating of the error. 
1. Identification and Description 
a. Error of Addition 
There are 8 students made error in Addition with the total errors are 
9 errors or 11.11%. In this kind of error, students add some unnecessary 
or incorrect element. Nevertheless, it does not mean the students have not 
known the vocabularies and spelling before. However, both of 
vocabularies have their own spelling, and it may cause students’ 
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confusion, which then result some errors.  Below is the table of the error 
of addition. 
Table 4.1 Error of Addition 
No Kode False Sentence True Sentence 
1 08 She is has black hair, black eyes, long hair and white skin. 
She has long black hair, black 
eyes, and white skin. 
2 09 My father is a smart My father is smart 
3 12 My school it is very large and big. My school is very large and big. 
4 14 Amita is a nice and patient Amita is nice and patient 
5 15 She has a black hair, black eyes, black skin, sweet and patient. 
She has black hair, eyes,  skin, 
cute and patient. 
6 17 She is a very smart, very patient, diligent, and tidy 
She is very smart, patient, 
diligent and tidy 
7 24 She is a very kind She is very kind person 
8 24 She is very well friendly and patient She is  friendly and patient 
9 24 She is a diligent. She is diligent. 
 
Dealing with this type of errors, the writer provides the example of 
sentences which are called addition errors. They are: 
1) Addition of subject 
“My school it is very large and big.” 
This sentence demonstrates the addition error since the student 
added subject “it” in the sentence, whereas it should be  
“My school is very large and big.” 
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2) Addition of simple present tense 
“She is has black hair, black eyes, long hair and white skin.”  
This sentence indicates addition error because the student 
added “to be” to the present simple sentence. The correct 
sentence should be  
“She has long and black hair, black eyes, and white skin.” 
3) Addition of article  
“She is a diligent.” 
This sentence points outus the addition error. It is caused the 
student added the article“a”. It must be changed become  
“she is diligent.” 
b. Error of Omission 
From the research finding above, the researcher concludes that 
there are 13 students made error in Omission with the total errors are 
25 errors or 30.86%. In this case, students miss some require elements. 
They omitted the items that should appear in the sentence. Here the 
table error of omission 
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Table. 4.2 Error of Omission 
No Kode False sentence True sentence 
1 01 I have a brother, his name Muhamamad Bani Mustafa. 
I have a brother, his name is 
Muhamamad Bani Mustafa. 
2 01 My brother is handsome, white black eyes. 
My brother is handsome, and 
has black eyes. 
3 01 He very funny, cute and wanton. He is very funny, cute and careless 
4 05 clever, kind, diligent, tidy, nice, and patient friend. 
she is a clever, kind, diligent, 
tidy, nice, and patient friend. 
5 07 Is hobby football and volleyball His hobbies are playing football and volleyball 
6 11 I have friend I have a friend 
7 11 He tidy, smart, diligent and healthy 
He is tidy, smart, diligent and 
healthy 
8 11 His hobby is volleyball and football 
His hobbies are playing 
volleyball and football 
9 11 He black hair and black skin. He has black hair and black skin. 
10 13 It has 3 bedroom, 1 bathroom It has 3 bedrooms, 1 bathroom 
11 14 She also beautiful She is also beautiful 
12 17 black hair, skin is black She has black hair and black skin 
13 17 She like mathematic lesson She likes mathematics lesson 
14 19 He tidy, diligent, and healty He is tidy, diligent, and healty 
15 19 He black skin and black hair He has black skin and black hair 
16 20 I have friend his name si Wisnu 
I have a friend his name is 
Wisnu 
 
17 20 He tidy, smart, diligent and healthy 
He is tidy, smart, diligent and 
healthy 
18 20 His hobbies are volleyball His hobbies are playing and volleyball 
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19 20 He black hair and black skin He has black hair and black skin 
20 21 is also beautiful. She is also beautiful. 
21 21 She also a patient teacher She is also patient teacher 
22 22 Mr. Edy a diligent teacher Mr. Edy is a diligent teacher 
23 22 He come to the class on time He comes to the class on time 
24 23 She also beautiful She is also beautiful 
25 23 Her hobby is reading and sport Her hobbies are reading and doing sport 
   
The following sentences are the examples that indicate this type of 
errors. 
1) Omission of subject 
“My brother is handsome, white black eyes.” 
From this sentence, itdemonstrates that the student had 
committed the omission error since the student omitted the 
subject pronoun "she" before the verb. It should be 
“My brother is handsome, and she has black eyes..” 
2) Omission tobe of the present tense 
“I have a brother, his name Muhamamad Bani Mustafa.” 
From this sentence, it can be seen that the student left out to be 
“is” that must be added before the word “Bani Mustafa”, 
whereas it should be 
“I have a brother, his name is Muhamamad Bani Mustafa.”  
3) Omission of –s / -es in the verb form 
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“She like mathematic lesson.” 
Dealing with this sentence, the student omitted –s/ -es in the 
verb, whereas it should be 
“She likes mathematics lesson.” 
4) Omission of article 
“I have friend. 
This sentence points out us the omission error. The student 
omitted the article “a”, that has to be added after the 
word“”have”. The right once is  
“I have a friend.” 
5) Omission of –s/ -es in the plural form 
“It has 3 bedroom, 1 bathroom.”  
Regarding this sentence, the student omitted –s/-es in the plural 
form,whereas it should be 
“It has 3 bedrooms, 1 bathroom.” In this case, the student had 
made the omission error. 
c. Error of misformation 
There are 19 students made error in Mis-formation with the 
total errors are 27 errors or 33.33%. It is happened because the 
students face difficulties selecting and forming grammar into correct 
sentence. Here is table error of misformation. 
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Table 4.3 Error of misformation 
No. Kode False sentence True sentence 
1 01 You can call he Bani. You can call  him Bani. 
2 01 Bani have one sister Bani has one sister 
3 02 He teachis English clearly He teaches English clearly 
4 03 Hi is black hair, balck eyes and whait skin 
He has black hair, black eyes 
and white skin 
5 04 I have an best friend I have a best friend 
6 06 Resembles a phallus, or pestle mortar pestle 
Resembled a phallus, or pestle 
mortar pestle 
7 07 
He have characteristic tall 
handsome, smart, black hair, 
and diligent 
His characteristics are tall, 
handsome, smart, and diligent 
8 07 Is hobby football and volleyball His hobbies are playing football and volleyball 
9 10 He is short hair and white skin He has short hair and white skin 
10 11 He have characteristic tall, handsome and kin 
His characteristics are tall, 
handsome and kind. 
11 12 My school have canten. My school has canteen. 
12 12 There are field from sports and ceremony. 
There is one field to do for 
sports and ceremony. 
13 13 My home it very large and big My home is very large and big 
14 13 My home have fish pool and garden 
My home has fish pond and 
garden 
15 13 
It has 3 bedroom, 1 bathroom, I 
kithen, 1 livingroom, 1 
diningroom 
It has 3 bedrooms, 1 bathroom, I 
kitchen, 1 livingroom, 1 
diningroom 
16 14 She is the best friend She is my best friend 
17 16 She his black hair She has black hair 
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18 17 I am very happy if mrs Soji teached me 
I am very happy if mrs Soji 
teaches me 
19 18 Boy is high and big Boy is tall and big 
20 18 He is black hair, black skin and black eyes 
He has black hair, black skin 
and black eyes 
21 19 He have characteristics short, handsome, kind and patient 
His characteristics are short, 
handsome, kind and patient 
22 20 He have characteristics tall, handsome, and kind 
His characteristics are tall, 
handsome, and kind 
23 21 She teacher English clearly She teaches English clearly 
24 22 He teacher English clearly He teaches English clearly 
25 23 She alson beautiful a her body’s so slim 
She is also beautiful and her 
body is so slim 
26 23 Her hobby is reading and sport Her hobbies are reading and sport 
27 23 She likes to make people fun She likes to make people laugh 
 
From the data above there are some errors in writing. The error 
is misformation. For example, You can call he Bani. The word he is 
not object of pronoun but subject of pronoun. It should be: You can 
call him Bani. Moreover, the students tended to select the wrong word 
such as: There are field from sports and ceremony. It should be There 
is field to do from sports and ceremony. From this sentence also 
wrong word“My home have fish pool and garden.” 
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The sentence above contains misformation errors. The student 
failed to make the agreement between subject and verb. Instead of 
using “has” for third person singular subject, he/she used “have”. The 
correct sentence is “my home has fish pond and garden.” 
d. Error of misordering 
There are 17 students made error in Mis-ordering with the total 
errors are 20 errors or 24.69%. It is happened because students put 
some elements/ words in wrong place. Here is the table error of 
misordering. 
Table 4.4 Error of misordering 
No Kode False sentence True sentence 
1 1 He very like eat noodle and like drink milk 
He very likes eating noodle and 
drinking milk very much 
2 3 Hi is also and handsome He is also handsome 
3 3 
My friend is friendly kind, 
smart and diligent study and do 
home work 
She studies and does home work 
diligently 
 
4 7 I like have friend Hasid I like having Hasid as my friend 
5 9 He is very loving family’s He loves his family very much 
6 10 He is hobby cicle His hobby is cycling 
7 11 I like have friend Andi.  I like having Andi as my friend. 
8 11 He is like help friend He likes help friend 
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9 12 There are field from sports and ceremony. 
There is one field to do  for 
sports and ceremony. 
10 14 She has black hair, black eyes, and white skin but sweet 
She has black hair, black eyes, 
and white skin and sweet 
11 15 She has a black hair, black eyes, black skin, sweet and patient 
She has black hair, black eyes, 
black skin and patient 
12 16 She his black hair, black eyes and white skin sweet. 
She has black hair, black eyes 
and white skin. 
13 16 
My friend is friendly, kind, 
smart and diligent study and do 
home work. 
He studies and does home work 
diligently. 
14 17 black hair, skin is black  She has black hair, black skin 
15 17 I very happy if Mrs Soji teach me. 
I am very happy if Mrs Soji 
teaches me 
16 19 I like have my father I like having him as my father 
17 20 I like have friend Wisnu I am happy with my friend Wisnu 
18 20 He is like help friends He likes to help friend 
19 24 She has curly and hair black She has curly and black hair. 
20 24 her color skin is light brown Her skin color is light brown 
 
From the data above the researcher found some errors in 
misordering. The students committed errors when to describe a noun 
such as: he is hobby cycle. It should be written: his hobby is cycling. 
Most of students also made mistakes in misordering the word order of 
verb. For example, he is like hep friend. The correct orders are: “he 
likes to help his friend”. In other example of misordering in this 
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sentence “her color skin is light brown.”From the sentence, it can be 
known the student incorrectly ordered the words. The correct 
syntactical order is “her skin color is light brown”. 
2. Analyzing of Error 
a. Student 1 
There are six types of error found in the students’ writing. The 
errors shows in the table bellow: 
Table 4.6 Types of Error Student 1 
No. Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 I have a brother, 
his name 
Muhamamad 
Bani Mustafa 
Omission His name 
should be 
added by tobe 
is 
I have a 
brother, his 
name is 
Muhamamad 
Bani Mustafa 
Careless
ness  
1 You can call he 
Bani 
Misformation he should be 
replaced by 
him 
You can call 
him Bani 
Translati
on 
1 Bani have one 
sister 
Misformation have should be 
replaced by 
has 
Bani has one 
sister 
Careless
ness 
1 white black eyes Omission Need subject 
and predicate 
he has 
He has black 
eyes 
Translati
on  
1 He very funny, 
cute and wanton 
Omission He should be 
added by is, 
wanton should 
be replaced by 
careless 
He is very 
funny, cute 
and careless. 
First 
language 
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1 He very like eat 
noodle and like 
milk 
Misordering Like eat 
noodle and 
like milk 
should be 
replaced by 
likes eating 
noodle and 
drinking milk 
He likes eating 
noodle and 
drinking milk 
very much 
Translati
on  
 
b. Student 2 
The researcher only found two types of spelling error in the 
student 2. The identification and description shows in the table below: 
Table 4.7 Types of Error Student 2 
No.  Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 He has black 
hair, black eyes, 
black skin but 
sweet 
Misformation But sweet 
should be 
omitted 
He has black 
hair, black 
eyes, and 
black skin. 
First 
language 
1 He teachis 
English clearly 
Misformation Teachis 
should be 
replaced by 
teaches 
He teaches 
English 
clearly 
Careless
ness  
 
c. Student 3 
There are four types of errors made by student 3 namely, 
misformation and misordering. The identification and description 
shows in the Table 4.8 
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Table 4.8 Types of Error Student 3 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 Hi is also and 
handsome 
Misformation 
and addition 
Hi should be 
replaced by 
He and and 
should be 
omitted 
He is also 
handsome 
Careless
ness, first 
language 
1 Hi is black hair, 
black eyes and 
whait skin 
Misformation Whait should 
be replaced by 
white 
He has black 
hair, black 
eyes and  
white skin 
Careless
nes 
1 My friend is 
friendly kind, 
smart and 
diligent 
Misordering Friendly, kind 
should be 
replaced by 
kind and 
friendly 
My friend is  
kind, friendly, 
and smart 
Translati
on 
1 Diligent study 
and do home 
work 
Misordering Should be 
added by 
subject She  
She studies 
and does 
homework 
diligently. 
Transalti
on 
 
 
d. Student 4 
The researcher found one type in the student 4 in the writing 
work. The identification and description shows in the table below: 
Table 4.9 Types of Error Student 4 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 I have an best 
friend. Her 
name is Desi 
Nur 
Setyaningsih 
Misformation An should be 
replaced by a 
I have a best 
friend. Her 
name is Desi 
Nur 
Setyaningsih 
Careless
ness 
1 She is also 
beautiful, nice, 
kind, smart, 
helpful 
Omission Should be 
added by and 
after  word 
smart 
She is also 
beautiful, nice, 
kind, smart, 
and  helpful 
Carelesn
ess  
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e. Student 5 
There only one type of error in the student‟s writing namely, 
omission. The identification and description shows in the table below: 
Table 4.10 Types of Error Student 5 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She is a smart 
girl, clever, 
kind, diligent, 
tidy, nice, and 
patient friend 
Omission After smart 
girl should be 
added by 
subject She is 
She is a smart 
girl. She isa 
clever, kind, 
diligent, tidy, 
nice, and 
patient friend 
Careless
nes 
f. Student 6 
In the student 6 the researcher found fifth types of errors 
namely misformation. The identification and description shows in the 
table below: 
Table 4.11 Types of Error Student 6 
No Identification 
of the error 
Description of 
the error 
Explanation 
of the error 
Correction Causes 
of Error 
1 Resembles a 
phallus, or 
pestle mortar 
pestle 
Misformation  Resembles 
should be 
replaced by 
resembled  
Resembled a 
phallus, or 
pestle mortar 
pestle 
Translat
ion 
 
g. Student 7 
The type of error made by the student 7 was involving an 
misformation and omission. The identification and description shows 
in the table below. 
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Table 4.12 Types of Error Student 7 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 He have 
characteristic 
tall handsome, 
smart, black 
hair, and 
diligent 
Misformation Have should 
be replaced by 
has 
His 
characteristic 
are handsome, 
smart, and 
diligent 
Translati
on  
1 Is hobby 
football and 
volleyball 
Misformation, 
omission 
Is hobby 
should be 
added by his 
hobbies are 
and playing 
His hobbies 
are playing 
football and 
volleyball 
Translati
on  
1 I like have 
friend Hasid 
Omission  A should be 
omitted 
I like having 
Hasid as my 
friend 
Translati
on  
h. Student 8 
The type of error made by the student 8 was involving an 
addition. The identification and description shows in the table below: 
Table 4.13 Types of Error Student 8 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She is has black 
hair, black eyes, 
long hair and 
white skin 
Addition Is should be 
omitted 
She has black 
hair, black 
eyes, long hair 
and white skin 
Careless
nes 
 
i. Student 9 
The type of error made by the student 9 was involving addition 
and misordering. The identification and description shows in the table 
below: 
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Table 4.14 Types of Error Student 9  
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 My father is a 
smart. 
Additon A should be 
omitted  
My father is 
smart. 
Careless
nes  
1 He is very 
loving family’s.  
Misordering Loving 
family’s 
should be 
replaced by 
loves his 
family 
He loves his 
family very 
much. 
Translati
on  
 
j. Student 10 
The researcher found  two types namely misformation in the 
student 10 in the writing work. The identification and description 
shows in the table below: 
Table 4.15 Types of Error Student 10 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 He is short hair 
and white skin 
Misformation Is should be 
replaced by 
has 
He has short 
hair and white 
skin 
Careless
nes  
1 He is hobby 
cycle 
Misformation He is should 
be replaced by 
his hobby, 
bycicle should 
be replaced by 
cycling 
His hobby is 
cycling 
Translati
on 
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k. Student 11 
The researcher found seven types namely omission, 
misformation and misordering in the student 11 in the writing work. 
The identification and description shows in the table below: 
Table 4.15 Types of Error Student 11 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 I have friend. 
His name is 
Andi 
Omission  I have should 
be added by a 
I have a 
friend. His 
name is Andi 
Careless
nes  
1 He have 
characteristic 
tall, handsome 
and kind 
Misformation Have should 
be replaced by 
has 
His 
characteristics
are tall, 
handsome and 
kind 
Translati
on 
1 He tidy, smart, 
diligent and 
healthy 
Omission  He should be 
added by tobe 
is 
He is tidy, 
smart, diligent 
and healthy 
Careless
nes 
1 His hobby is 
volleyball and 
football 
Omission Volleyball 
should be 
added by 
playing 
His hobbies 
are playing 
volleyball and 
football 
Translati
on 
1 He black hair 
and black skin 
Omission Has should be 
omitted 
He has black 
hair and black 
skin 
Careless
nes 
1 I like have 
friend Andi.  
Misformation Like have 
should be 
replaced by 
like having 
I like having 
Andi as my 
friend 
Translati
on  
1 He is like help 
friend. 
Misordering Is like  help 
should be 
replaced by 
likes help 
Helikes help 
his friend 
Tranlatio
n 
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l. Student 12 
The researcher found six types namely misformation addition 
and misordering in the student 12 in the writing work. The 
identification and description shows in the table below: 
Table 4.16 Types of Error Student 12 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 My School  is a 
green and 
beautiful school 
Misformation Beautiful 
school should 
be replaced by 
beautiful place 
My School  is 
a green and 
beautiful place 
First 
language 
1 My school it is 
very large and 
big 
Additon It should be 
omitted 
My school is 
very large and 
big 
Careless
nes  
1 There are so 
many large tress 
which make the 
air around my 
school become 
very fresh and 
clean 
Misordering Many large 
tress should be 
replaced bay 
many large 
tresses 
There are 
many large 
tresses which 
make the air 
around my 
school 
becoming very 
fresh and 
clean 
Translati
on  
1 It has 28 
buildings . 21 
classrooms, 1 
teacher room, 1 
library, 4 toilets 
Omission  21 classroom 
should be 
replaced by 
there are 21 
classrooms 
It has 28 
buildings . 
there are 21 
classrooms, 1 
teacher room, 
1 library, 4 
toilets 
Careless
nes  
1 My school have 
canten  
Omission  Have should 
be replaced by 
has, canten 
should be 
replaced by 
canteen 
My school has 
canteen. 
Careless
nes 
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1 There are one 
field from sports 
and ceremony. 
Misformation, 
misordering 
Are should be 
replaced by is, 
from should be 
replaced by to 
do 
There is one 
field to do 
sports and 
ceremony. 
Translati
on  
 
m. Student 13 
There are five types of error made by the student 13 they are, 
omission, misformayion and misordering. The identification and 
description shows in the below: 
Table 4.17 Types of Error Student 13 
No  Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 My home is a 
green and 
beautiful home 
Misformation  Beautiful 
home should 
be replaced by 
beautiful place 
My home is a 
green and 
beautiful place 
First 
language 
1 There are so 
many large trees 
which make the 
air around my 
home become 
very fresh and 
clean 
Misordering  Many large 
tress should be 
replaced bay 
many large 
tresses 
There are 
many large 
tresses which 
make the air 
around my 
school 
becoming very 
fresh and 
clean 
Translati
on 
1 My home it very 
large and big 
Misformation It should be 
replaced by is 
My home is 
very large and 
big 
Careless
nes 
1 It has 3 
bedroom, 1 
bathroom, I 
kithen, 1 
livingroom, 1 
diningroom 
Omission  Kithen should 
be replaced by 
kitchen 
It has 3 
bedrooms, 1 
bathroom, I 
kitchen, 1 
livingroom, 
and 1 
diningroom 
Careless
nes 
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1 My home have 
fish pool and 
garden 
Misformation Have should 
be replaced by 
has 
My home  has 
fish pond and 
garden 
First 
language 
 
n. Student 14 
There are fifth types of error made by the student 14 they are, 
omission, addition and misformation. The identification and 
description shows in the below: 
Table 4.18 Types of Error Student 14 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She also 
beautiful 
Omission She should be 
replaced by 
tobe is 
She is also 
beautiful 
Careless
nes 
1 She has black 
hair, black eyes, 
and white skin 
but sweet 
Misformation But sweet 
should be 
omitted 
She has black 
hair, black 
eyes, and 
white skin 
Careless
nes 
1 Amita is a nice 
and patient 
Addition  A should be 
omitted 
Amita is nice 
and patient 
Careless
nes 
1 She is the best 
friend. 
Misformation 
 
The best 
should be 
replaced by 
my best 
She is my best 
friend. 
First 
language 
o. Student 15 
There are one type of error made by the student 15. The 
identification and description shows in the below: 
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Table 4.19 Types of Error Student 15 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She has a black 
hair, black eyes, 
black skin, 
sweet and 
patient. 
Additon A should be 
omitted 
She has black 
hair, black 
eyes, black 
skin. She is 
cute and 
patient. 
First 
language  
p. Student 16 
There two types of error found in the student 16 such as, 
omission and misformation. The identification and description shows 
in the below: 
Table 4.20 Types of Error Student 16 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She his black 
hair, black eyes 
and white skin 
sweet. 
Misformation, His should be 
replace by 
has,  
She has black 
hair, black 
eyes and white 
skin 
Translati
on, 
carelessn
es 
1 My friend is 
friendly, kind, 
smart and 
diligent study 
and do home 
work 
Omission  He Study and 
do should be 
replaced by he 
studies and 
does 
My friend is 
kind, friendly, 
and  smart. He 
studies and 
does home 
work 
diligently 
Translati
on 
q. Student 17 
There four types of error found in the student 17 such as, 
addition, omission, an d misordering. The identification and 
description shows in the below: 
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Table 4.21 Types of Error Student 17 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She is a very 
smart, very 
patient, diligent, 
and tidy.  
Addition A very should 
be omitted 
She is very 
smart, patient, 
diligent, and 
tidy.  
Careless
nes 
1 black hair, skin 
is black 
Omission Black hair 
should be 
replaced by 
she has black 
hair 
She has black 
hair, and black 
skin 
Careless
nes 
1 She like 
mathematic 
lesson 
Omission  Like should be 
replaced by 
likes 
She likes 
mathematics 
lesson 
Careless
nes 
1 I very happy if 
mrs Soji teach 
me. 
Misordering I should be 
added by tobe 
am, teach 
should be 
replaced by 
teaches 
I am very 
happy if Mrs 
Soji teaches 
me. 
Translati
on  
 
r. Student 18 
The researcher found two types namely misformation and 
misordering in the student 18 in the writing work. The identification 
and description shows in the table below: 
Table 4.22 Types of Error Student 18 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 He is black hair, 
black skin and 
black eyes 
Misformation Is should be 
replaced by 
has 
He has black 
hair, black 
skin and black 
eyes 
Careless
nes 
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1 Boy is high and 
big 
Misordering  High should 
be replaced by 
tall 
Boy is tall and 
big 
First 
language 
 
s. Student 19 
The researcher found four types namely misformation addition 
and omission in the student 19 in the writing work. The identification 
and description shows in the table below: 
Table 4.23 Types of Error Student 19 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 He have 
characteristics 
short, 
handsome, kind 
and patient. 
Misformation Have should 
be replaced by 
is 
His 
characteristics 
are short, 
handsome, 
kind and 
patient. 
Translati
on 
1 He tidy, diligent 
and healthy 
Omission He should be 
added by tobe 
is 
He is tidy, 
diligent and 
healthy 
Carelesn
ess  
1 He black skin 
and black hair 
Omission  He should be 
added by tobe 
has 
He has black 
skin and black 
hair 
Careless
ness 
1 I like have my 
father 
Addition Like have 
should be 
replaced by 
like having 
I like having 
him as my 
father 
Translati
on  
 
t. Student 20 
The researcher found seven types namely misformation 
addition and misordering in the student 20 in the writing work. The 
identification and description shows in the table below: 
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Table 4.24 Types of Error Student 20 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 I have friend his 
name si Wisnu 
Omission  Friend should 
be added by a 
I have a friend 
his name is 
Wisnu 
Careless
nes 
1 He have 
characteristics 
tall, handsome, 
and kind 
Misformation  Have should 
be replaced by 
is 
His 
characteristics 
are tall, 
handsome, and 
kind. 
Translati
on  
1 He tidy, smart, 
diligent and 
healthy 
Omission  He should be 
added by is 
He is tidy, 
smart, diligent 
and healthy 
Careless
nes 
1 He black hair 
and black skin 
Omission He should be 
added by has 
He has black 
hair and black 
skin 
Careless
nes 
1 His hobby is 
volleyball 
Omission  Volleyball 
should be 
added by 
playing 
His hobbyis 
playing 
volleyball 
Translati
on  
1 I like have 
friend Wisnu 
Omission Haveshould be 
replaced by 
having 
I like having 
Wisnuas my 
friend 
Translati
on  
1 He is like help 
friends 
Misordering Is like should 
be replaced by 
likes help 
He likes help 
his friend 
Translati
on  
 
u. Student 21 
There are four types of error found in the students’ writing. 
The errors shows in the table bellow: 
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Table 4.25 Types of Error Student 21 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 is also beautiful Omission Is should be 
added by he 
He is also 
beautiful 
Careless
nes  
1 She also a 
patient teacher 
Omission She should be 
added by tobe 
is 
She is also a 
patient teacher 
Careless
ness  
1 She has black 
hair, black eyes, 
white skin but 
sweet 
Misformation  But sweet 
should be 
omitted 
She has black 
hair, black 
eyes, white 
skin  
Careless
nes 
1 She teacher 
English clearly 
Misformation Teacher 
should be 
replaced by 
teaches 
She teaches 
English 
clearly 
Careless
nes 
 
v. Student 22 
Table 4.26 Types of Error Student 22 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 Mr. Edy a 
diligent teacher 
Omission  Mr. Eddy 
should be 
added by is 
Mr. Edy is a 
diligent 
teacher 
Careless
nes 
1 He has black 
hair, black eyes, 
white skin but 
sweet 
Misordering But sweet 
should be 
omitted 
He has black 
hair, black 
eyes and white 
skin 
First 
language 
1 He come to the 
class on time 
Omission Come should 
be replaced by 
Comes  
He comes to 
the class on 
time 
Careless
nes 
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1 He teacher 
English clearly 
Misformation Teacher 
should be 
replace by 
teaches 
He teaches 
English 
clearly 
Careless
nes 
 
w. Student 23 
There are three types of error found in the students’ writing. 
The errors shows in the table bellow: 
Table 4.27 Types of Error Student 23 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 She alson  
beautiful 
Misformation Alson should 
be replaced by 
is also 
She is also 
beautiful  
Careless
nes 
1 She likes to 
make speople 
fun 
Misformation,  Speople 
should be 
replaced by 
people 
She likes to 
make people 
laugh 
Careless
nes  
1 Her hobby is 
reading and 
sport 
Omission Sport should 
be added by 
doing 
Her hobbies 
are reading 
and doing 
sport 
Translati
on  
 
x. Student 24 
There are three types of error found in the students’ writing. 
The errors shows in the table bellow: 
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Table 4.28 Types of Error Student 24 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
1 Her color skin is 
light brown 
Misordering Her color skin 
should be 
replaced by 
her skin color 
Her skin color 
is light brown 
Translati
on  
1 She is very well 
friendly and 
patient 
Addition well friendly 
should be 
replaced by 
friendly 
She is very 
friendly and 
patient 
Transalti
on  
1 She has curly 
and black hair 
Misordering  Curly and 
black hair 
should be 
replaced by 
curly black 
hair 
She has curly 
black hair 
First 
language 
 
y. Student 25 
Table 4.29 Types of Error Student 25 
No Identification of 
the error 
Description of 
the error 
Explanation of 
the error 
Correction Causes 
of Error 
 - - - - - 
 
3. Calculating of error 
a. Precentage of students’ error 
From the data, the researcher found some errors. There are 81 
errors made by 25 students in MTs N Tinawas academic years 
2017/2018. Based on the categories that are made, the errors found in 
this reasearch are as 9 errors of addition (11,11%), 25 errors of omission 
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(30.86%), 27 errors of misformation (33,33%) and 23 errors of 
misordering (24.69 %). Here is the percentage of error made by 
students. 
1) Addition 
Addition is formed by the student. Addition are characterized 
by the presence of an item which must not appear in a well formed 
utterance. The total of students’ errors in addition are 11 errors. The 
total errors are 87. The data in percentage can be seen by the 
formula as follows: 
   P=    x 100% => 981 x 100% = 11,11% 
2) Omission 
Second rate type of error is omission. Omission errors are 
characterized by absence of an item that must appear in a well-
formed utterence. Omissionoccur morphology. Learner often omit 
the third person singular morpheme –s, the progressive –ing, the 
plural marker –s and the past tense inflection –ed or they forgot to 
put the subject or predicate in a sentence.  
Total of students’ errors in omission are 25 errors, and then the 
total errors are 81. The percentage of students’ error is: 
P=    x 100% =>2581 x 100% = 30.86% 
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3) Misformation 
Misformation errors are characterized by the use of the 
wrong form or morpheme of structure. While in omission error, the 
item is not supplied at all. In the misformation errors the learner 
supplies something, although it is incorrect. 
The total of students’ errors in addition are 27 errors. And 
the total errors are 81. The data in percentage can be seen by the 
formula as follows: 
P=    x 100% =>2781 x 100% = 33.33 % 
4) Misordering 
It is characterized by the incorrect placement of one or 
moreelementsin a phrase or sentence. The errors may be made by 
L1 and L2 learners when they have acquired certain simple 
patterns. The total of students’ errors in addition are 23. And the 
total errors are 81. The data in percentage can be seen by the 
formula as follows: 
P=    x 100% =>2081 x 100% = 24.69 % 
Below is the table of the total of error : 
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Table 4.30 The Total of Error 
No CATEGORY 
Total Addition Omission Misformation 
Misorderi
ng 
1  3 2 1 6 
2   1 1 2 
3   1 1 2 
4  1 1  1 
5  1   1 
6   1  1 
7  1 2 1 4 
8 1    1 
9 1   1 2 
10   1 1 2 
11  4 1 2 7 
12 1  2 1 4 
13 1 1 3  5 
14 1 1 1 1 4 
15 1   1 2 
16   1 2 4 
17 1 2 1 2 6 
18   2  2 
19  2 1 1 4 
20  4 1 2 7 
21  1 1 1 3 
22  2 1 1 4 
23  2 3  5 
24 2   2 4 
25      
Total 9 25 27 20 81 
Perc 11.11 % 30.86 % 33.33 % 24.69 % 100% 
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b. Percentage of students cause of error: 
From data above, the researcher concludes that there are 81 causes 
of errors made by 25 students in MTs N Tinawas academic years 
2017/2018. Based on the categories that are made, the cause errors 
found in this research consist of 48 errors because of carelessness, 5 
errors because of first language, 28 errors because of translation. Here is 
the percentage of error occurrences by students. 
1) Carelessness  
Carelessnes is often closely related to lack of motivation. 
Many teachers will admit that it is not always the students’ fault if 
he loses interest, perhaps, the materials and or style of presentation 
do not suit him. The data in percentage can be seen by the formula 
as follows: 
P=    x 100% =>4881 x 100% = 59.25% 
2) First language 
First language is a matter habit formation. When someone 
tries to learn new habits the old ones interfere the new one.The data 
in percentage can be seen by the formula as follows: 
P=    x 100% =>0581 x 100% = 6.17% 
3) Translation 
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Translation is one of the causes errors. This is happened 
because a student translates his first language sentence or idiomatic 
expression into the target language word by word. This is the most 
common cause of error.The data in percentage can be seen by the 
formula as follows: 
P=    x 100% =>2881 x 100% = 34.56% 
Below is the table of  the total causes of error 
Table 4.31 The Total Causes of Error 
No CATEGORY Total Carelessness First language Translation 
1 2 1 3 6 
2 1   1 
3 1  1 2 
4 1   1 
5 1   1 
6   1 1 
7 1  2 3 
8 1   1 
9 1  1 2 
10 1  1 2 
11 5  2 7 
12 2  3 5 
13 3 1 1 4 
14 3  1 4 
15 1  1 2 
16 2  1 3 
17 5  1 6 
18 1 1  2 
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19 2  2 4 
20 6  1 7 
21 3  1 4 
22 3  1 4 
23 2 1 2 3 
24 2 1 2 3 
25    - 
Total 48 5 28 81 
Percent 59.25% 6.17% 34.56% 100% 
 
B. Discussion 
The goal of writing language is to convey information accurately, 
effectively, and appropriately. Writing product is necessary to be 
grammatically correct. Teaching and learning process cannot be free from 
error mistake. Based on the phenomena, there are some problems in students’ 
writing skill, especially in writing composition. Although, the students must 
take writing subject, in fact there are still many students who have difficulties 
in writing composition. 
There are four categories to classify errors. There are linguistic 
category, surface strategy taxonomy, comparative taxonomy, and 
communicative effect 
taxonomy (Dulay, Burt, Krasen 1982:145). In this research, the researcher 
uses surface strategy taxonomy to classify errors. This category is one of four 
error categories that have been based on the linguistic item which is affected 
by an error. 
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There are four types of errors in surface strategy taxonomy accordin to 
Dulay, Burt, and Krashen, such as Misformation, Misordering, Omission, and 
Addition. This surface strategy taxonomy of error clarifies the surface 
elements of language that are altered in specific and systematic ways where 
the error always occurs.There are some reasons why the students make errors. 
First, they are not well trained in making English sentence. Second, they will 
have not understood the use of the English sentence patterns where they are 
quite different from Indonesian pattern. 
The finding shows that the tenth grade students in class XA of MTs 
Negeri Tinawas still make some errors in their composition. The total number 
of error is 81. The researcher finds that an misformation error is the dominant 
type of error that is 27 from the total errors. It indicate that the students still 
have difficulties in these areas. By knowing these phenomena, it will be 
known about some areas that are most likely difficult for the students. 
Therefore, for the anticipation, the teaching of these difficulties areas should 
be emphasized.  
Meanwhile from the result above there three causes of error made by the 
students they are carelessness, first language and translation (Norrish: 1980). 
Here the causes of error made by the student 
a. Carelessness  
From the result, there are 23 students made errors because of 
Carelessness with the total error is 48 error or 59.25%. It is happened 
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because carelessness which is done by the student in writing a word to be 
made a sentence. The students made errors in writing a few words that 
were needed to make a sentence. The students eliminate the words that 
should be appeared in a sentence. Those words should have been written 
in the sentence, but the students eliminate it. It is because in a sentence, if 
there is a missing word, so that the word will be lost the consonant, it is 
wrong. In this error, it is usually very influenced on the spelling errors. If 
students are wrong in writing a word, the spelling also becomes wrong. 
This error is caused by the carelessness of the student, or it can be said 
that the student was not careful in writing a word in a sentence.  
b. First language  
There are 5 students made error because of First Language with the 
total errors are 5 errors or 6.17%. It is happened because the students 
were still influenced by their mother tongue in writing descriptive text. 
They think the words that they write to make a sentence is correct. They 
are still influenced by their habits when they are making sentences using 
their native language (Indonesian), where they assume that the formation 
of words is correct. The formation and structure of simple present tense in 
English and Indonesian was very different. The students were still 
influenced by their mother language in writing descriptive text. Some of 
them still made errors in using English; they used English in Indonesian 
rule. As we know, English and Indonesian adjective have some 
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differences; one of them is in Indonesian. Students are still influenced by 
their ideas, where they assume that the words they choose is right and 
appropriate to be made in sentence to make descriptive text. The students 
put structure of grammar uncorrectly to be modified into a sentence. 
When the students are creating sentence to make descriptive text, they 
should use appropriate vocabulary which is suitable with the specified 
theme. Even though those words have similar meaning, the student 
should be able to choose a right word for being a modification in the 
sentence, so that the meaning of the sentence is clear. Systematic errors 
vocabulary selection is usually caused by memory lapses, fatigue, and 
confusion. 
c. Translation 
There are 19 students who made error because of Translation, the 
total errors are 28 errors or 34.56%. It is happened because the students 
translate their first language sentence to the English language word by 
word. The students were still influenced by their mother language in 
writing descriptive text. Some of them still made errors in using English; 
they used English grammar in Indonesian rule. So they are still confused 
or inverted in making sentences. They think in making a sentence in 
English and Indonesian, its formation and sentence structure is the same, 
but it is very different. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the analysis and the description data in the previous chapter, the 
researcher gets the data about the students’ error which are commonly made in 
writing descriptive text made by the eighth grade students’ error of MTs N 
Tinawas in academic years 2017/2018. Their errors are addition, omission, 
misformation and misordering. The result of the study shows that there are some 
types of error and causes of students’ error. Based on frequency of errors which 
is taken from the average of students’ worksheet, the misformation error is the 
highest frequency. The lowest frequency of error is addition error. From 25 
students there are 81 errors. The frequency of error types made by the eighth 
grade students’ error of MTs N Tinawas are divided by omission error (25 errors 
or 30.86%), additon error (9 errors or 11.11%), misformation error (27 errors or 
33.33%) and misordering error (20 errors or 24.69%). 
In other hand, there are 81 errors from 25 students. The errors can be 
described into three causes of error. Those are carelessness, first language and 
translation. The highest frequency of cause of error are carelessness (48 errors or 
59.25%), first language (5 errors or 6.17%),  translation (28 errors or 34.56%). 
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The result of errors above shows that the students still make some errors, 
generally in grammar and the structure of the sentence.In error of omission the 
students still make error in using tobe in sentence. The highest error is 
misformation error. The students lack of the grammar to use the tobe (is, am, 
are), article (a, and, the) and usage of the words. The causes of error above are 
dominated in carelessness error. The students still make error in arranging words 
become correct sentence. 
B. Suggestion 
From conclusion above, researcher finds that the highest frequency of 
error is mis-formation error and the highest frequency cause of error is 
carelessness. For avoiding the error and its causes, the researcher will gives some 
suggestions for both the teachers and students. 
1. The suggestions for the teachers are: 
A. The teachers can choose the appropriate method for the students, 
approach, technique, model, and strategy in teaching, especially teaching 
descriptive writing and teaching writing English in general. 
B. The teachers should give feedback to the students’ assignment that the 
students know about the errors and mistakes they have made. 
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C. The researcher hopes teacher gives more explanation about the uses of 
present tense, the addes of morpeheme s, es, and the uses of verb (is, are, 
has, have) 
D. Teacher can give sufficient explanation and practice about grammar and 
do not only focus on teaching reading method in the class. 
2. The suggestions for the students are: 
A. The students should pay more attention on these errors (omission, 
addition, mis-formation, mis-ordering) of their descriptive writing. 
B. The students should utilize the time as much as possible. The students 
should do all the assignments given by their teachers. 
C. The students must have a lot of practice outside the classroom. The 
highest frequency of errors made by the students shows that students have 
limited knowledge about the grammar especially in misformation 
structure. Students make errors in writing descriptive text because they 
have little knowledge in grammar. 
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INTERVIEW WITH THE TEACHER 
Interviewer : Bagaimana pendapat bapak mengenai materi descriptive text 
yang diajarkan ke kelas VIII? Apakah menurut bapak materi ini 
mudah dipahami siswa? 
Teacher : oke mas menurut saya materi descriptive mudah dipahami karena 
cenderung mendeskripsikan gambar sesuatu yang relistis atau 
nyata. Karena menurut anak text ini mudah dipahami oleh anak. 
Interviewer : Apa strategi yang bapak gunakan dalam mengajarkan materi ini? 
Teacher : Saya terbiasa mengunnakan pendekatan metode pembelajaran 
yang kooperatif karena lebih menyenangkan. Menggunakan 
metode decision making (modeling/contoh) saya menceritakan 
langsung diri saya kepada siswa secara lisan atau saya 
mengguunakan text tertulis dan menyaampaikan kepada anak 
secara keseluruhan sebagai model kemudian anak memahami 
text tadi. Kemudian saya memberikan pertanyaan  mengenai text 
descriptive, mengidentifikasi generic structure (ciri-ciri khusus) 
yang ada pada text descriptive tadi. Misalnya menggunakan 
tensesnya apa, tensesnya menggunakan simple present tense 
terutama menggunakan tobe karena dominan menggunakan kata 
sifat, menggunakan jenis skata apa (banyak menggunakan kata 
sifat/adjective) dalam tata bahasa menggunakan frase yang 
terkait dengan kata sifat karena deskripsi mendeskripsikan 
sesuatu yang memiliki kata sifat. Kemudian saya menjelaskan 
rangkuman mengenai materi descriptive text dari awal. 
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Interviewer : Apakah bapak menemukan kesalahan-kesalahan siswa dalam 
mengajarkan materi ini pak? 
Teacher : ya ada mas biasa musti ada problem tidak mungkin semuanya 
langsung paham 
Interviewer : Kesalahan seperti apa yang sering dilakukan oleh siswa dalam 
descriptive text? 
Teacher : kesalahan yang biasanya ditemui adalah satu Penggunaan be mas 
dua pemahaman kata sifat dan kekurangan kosakata. 
Interviewer : Dalam penggunaan descriptive text manakah yang sering sekali 
siswa melakukan kesalahan pak? Menurut bapak mengapa itu 
merupakan hal yang paling sulit? 
Teacher : Dalam penulisan descriptive text yang sering salah adalah 
penggunaan tobe yang tidak sesuai. Orang ketiga tunggal 
tobenya adalah is. Tetapi ketika membuat kalimat dengan 
menggunakan saya (I) seharusnya menggunakan tobe am. Tetpai 
masih ada yang keliru. Yang kedua rancu dalam pembuatan 
kalimat sudah ada be tapi masih ada kata kerja. Kesalahan lain 
adalah merangkai frase yang ada kata sifat dan benda benda 
dengan pola bahasa Indonesia misalnya gadis cantik diartikan 
girl beautiful. Seharusnya beautiful girl. Masalah lain adalah 
pembendaharaan kosakata dalam Bahasa Inggris sehingga 
mereka mereka merasa kesulitan dalam merangkai kalimat. 
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INTERVIEW WITH THE STUDENTS 
P : Bagaimana pendapat kamu tentang materi descriptive text? 
N : Membosankan mas tidak paham dengan maksudnya apa 
T  : Materi ini menyenangkan mas, mendeskripsikan tentang sesuatu 
hewan tumbuhan dan manusia bisa 
I : Suka mas bisa menggambarkan seseorang yang kita sukai 
misalnya tentang kucing hehe 
P : Metode/cara mengajar apakah yang sering diajarkan oleh guru 
kamu dalam mengajar?Apakah kamu suka? 
N :  Mengajar pak guru menggunakan contoh mas kadang-kadang 
pake text bahasa Inggris. Kurang suka mas sulit Bahasa Inggris 
jadi gak paham-paham 
T  : Pak guru mengajarkan langsung mas. Dijelaskan pengertian dan 
cirri-cirinya nati baru dicontohkan apa itu descriptive text mas. 
Suka sekali mas saya jadi tambah pengen Bahasa Inggris 
I : Pak guru kadang menjelaskan langsung kadang dikasih contoh 
dikelas mas. Misalnya guru idola saya (my favorit teacher). 
Dicontohkan menggunakan bahasa inggris kemudian diartikan 
pak guru 
P : Apakah kamu mengalami kesulitan dalam penulisan descriptive 
text? Tenses, merangkai kalimat atau kosakata?  
N : Iya mas. Saya kesulitan tidak tahu bahasa inggrisnya jadi sulit 
merangkai kata-kata 
T  : Ada mas. Kosakata biasanya agak sulit 
I : kosakata terus apa itu tobe yang is am are itu belum paham mas 
masih suka keliru 
P : Apakah kamu sulit dalam merangkai kalimat descriptive text? 
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N : hehe iya mas suka salah nulis kosakata biasanya kata sifat dan 
kata kerja bingung mas 
T  : Lumayan sulit mas perlu buka kamus menemukan kata yang sulit 
I : Gampang gampang susah hehe tata caranya kalo menulis kalimat. 
Ada salahnya jadi merangkai kata masih bingung 
P : Bagaimana cara kamu memahami suatu text Descriptive ? 
N : Saya artikan satu persatu pakai kamus tapi kadang masih gak 
paham soalnya diartikan jadi aneh artinya hehe 
T  : Iya kosakata yang sulit gak tau artinya ya buka kamus kadang 
ingat artinya dikit-dikit 
I : Saya artikan lewat kamus mas. Kadang juga Tanya pak guru ini 
artinya apa 
P : Bagaimana kamu merangkai kalimat Descriptive Text? 
N : Saya membuat kalimat dari bahasa Indonesia dulu. Kemudian 
saya artikan satu satu lewat kamus mas 
T  : Sebisanya buka catatan juga ada 
I : Saya terjemahkan bahasa Indonesia dari kamus terus saya tulis 
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